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ABSTRACT: Educational professionals mostly face impediments in initial teachers training. There are factors
contributing to the impediments educational professionals face in initial teacher training. This study aims at identifying
perceptions of educational professionals regarding the factors and frequency of these factors impeding educational
professionals in initial teacher training in Northern Cyprus. The study adopted an interpretive methodology under
qualitative research paradigm. Phenomology was adapted as the research design. Data were collected using field
diaries, focus group interviews and in-depth interviews. Data were analyzed through content analysis method. The
researcher kept the field diaries. Focus group members were 15 educational experts. Educational professionals were 67
professionals teaching/serving in the education field. Findings revealed themes on opportunities educational
professionals were provided, on impediments regarding researching options, on impediments regarding communication
and collaboration, on impediments regarding supervising teachers and on impediments regarding mentoring system in
public schools as well as the frequency of these impediments according to the perceptions of educational professionals.
As a result, initial teacher training should be improved; research opportunities should become better; efficient
communication and collaboration should be provided among educational professionals; importance of supervision
should be emphasized; mentoring system should be arranged as a system including teacher-academician-supervisor
tricycle and academic mentoring system should be adopted.

Keywords: educational professionals, impediments, initial teacher training.

OZ: Egitim profesyonelleri cogu zaman 6gretmen egitimi s6z konusu oldugunda engellerle karsilasmaktadirlar.
Ogretmen egitiminde egitim profesyonellerinin karsilastig1 engellere neden olan faktdrler bulunmaktadir. Bu galigmada,
Kuzey Kibris Tiirk Cumhuriyeti’'nde 6gretmen egitiminde, egitim profesyonellerinin karsilastiklart engellere neden
olan faktorler ve bu faktorlerin sikliklarma iliskin egitim profesyonellerinin algilarini belirlenmesi hedeflenmektedir.
Arastirmada nitel yaklasim kapsaminda yorumlama yontemi kullanilmistir. Olgubilim (fenomenoloji) deseni
benimsenmistir. Arastirma verileri nitel olarak, alan giinliikleri tutularak, odak grup gorligmeleri ve derinlemesine
goriismeler araciligryla toplanmisir. Arastirma verileri igerik analizi yapilarak analiz edilmistir. Arastirmaci alan
giinliiklerini tutmustur. 15 egitim uzmam ile odak grup goriigsmeleri yapilmistir. 67 egitim profesyoneli ile
derinlemesine goriismeler yapmistir. Calisma, egitim profesyonellerine sunulan firsatlar, 6gretmen egitiminde egitim
profesyonellerinin aragtirma yapabilmesine iligkin olanaksizliklar, 6gretmen egitiminde egitim profesyonellerinin
iletisim ve isbirligine iliskin yasadiklar1 olumsuzluklar, devlet okullarinda Ogretmenleri denetlemeye iliskin
olumsuzluklar ve devlet okullarinda mentorliik sisteminin olusturulmamasina iliskin temalar ile belirlenen bu temalara
iligkin algilara dayali sikliklar sunmaktadir. Sonug olarak, 6gretmen egitiminin gelistirilmesi, 6gretmen egitiminde
egitim profesyonellerinin arastirma olanaklarinin daha iyi hale gelmesini, egitim profesyonelleri arasinda etkili
iletisimin saglanmasi, denetimin 6nemi, mentorlilk sisteminin 6gretmen-akademisyen-denetmen iiglemini i¢ine alacak
sekilde diizenlenmesi ve akademik mentorliik sisteminin benimsenmesi gerekmektedir.

Anahtar sozciikler: egitim profesyonelleri, engeller, 6gretmen egitimi.

1. INTRODUCTION

An impediment has been defined as “something that makes it more difficult for someone to
do something or more difficult for something to happen” (MacMillan Dictionary, n.d).
Educational professionals are those whom the Public Service Commission in Northern Cyprus
appoints to a professional degree. A Science teacher who is appointed as a Science teacher to the
public schools means s/he has been successful in the exams and appointed to teach in the schools
as the professional of Science teaching in Northern Cyprus. Academicians who are appointed as
full-time and who has PhD/Ed.D degrees in the education field in Northern Cyprus are also
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considered as educational professionals as they are indispensable part of the teaching and learning
process. Improvements in teaching-learning process require educational professionals manage
factors contributing to impediments they frequently face in initial teacher training. Unless
identified, factors contributing to impediments in initial teacher training for educational
professionals may be increased, but may not be finalized. Therefore, defining and managing
factors contributing to impediments can facilitate educational professionals to identify and track
issues/problems that prevent them from completing their tasks, working efficiently and de-
motivating them. Also, defining and managing these factors can help taking necessary
precautions at once. While identifying the factors impeding initiating planning, Harris (1996, p.
129) found barriers on “the absence of the initial idea, organizational mindset, ignorance and anti-
planning personnel”. Similarly, Laurila and Gyursanszky (1998, p. 259) stated, ‘‘managerial
subdivisions and absence of local actors from higher levels of the managerial hierarchy impede
development of competence and commitment among new employees’’. Hussein (2011, p. 333)
revealed that there were “structural and conceptual impediments” forcing the emotional and
professional well-being. Therefore, mentees’ learning could be impeded unless there was “shared
understanding, values and directions”. Having not a “single model of implementation and having
lack of influence on the level of professional development on the start of inquiry-based
approaches” might impede teacher development and the quality of teaching.

While identifying the impediments and challenges of innovations in mathematics education
in Africa, Yacoubi (2013, p. s75) found, “The role of education has moved towards forging
connections between knowledge development and its application to the workplace. So, critical
thinking skills, problem-solving and creativity remained the key factors to be a successful
worker”. Thus, Roby (1985) believed that the problem seems to lie in the nature of curriculum
deliberation itself because it is an approach to practice. Thus, a study on finding out the factors
which impede professionals in initial teacher training in Zimbabwe, Mswazi, and Shumba (2008,
p. 843) found “socio-affective factors that namely the dominant social values and expectations,
religious beliefs and doctrines, and an inadequate professional support infrastructure constituted
the major impediments to the adoption of professional behaviors commensurate with teaching
Religious and Moral Education by prospective teachers”. Similarly, having “competition in
knowledge production” is one of the institutional impediments in initial teacher education
(Ondari-Okemwa, 2011, p. 1447).

Regarding the impediments educational professionals (EPs) face, this study aims at
identifying the perceptions of educational professionals regarding factors and frequency of
identified factors contributing to impediments in initial teacher training (ITT) in Northern Cyprus
(NC). The ultimate goal in identifying the perceptions of EPs regarding factors and frequency of
these factors contributing to impediments in ITT in NC is ultimately for improving students and
mentees’ learning as well as for raising professional qualifications of academicians, teachers,
mentees and ITT itself. In order to realize its aim, the study sought answers to the following
research questions:

1. What do EPs report about factors contributing to impediments in ITT in NC?
2. What do EPs report about the frequency of factors contributing to impediments in ITT in
NC?

2. METHOD

Research design, samples, instrumentation, procedures, data collection and data analysis of
the study were explored in detail in this section.
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2.1. Research Design

Given the nature and focus of this investigation and the research questions, interpretive
methodology under qualitative research paradigm was adopted as an epistemological position.
Phenomenology was used as the research design within interpretivism. The phenomenological
research design emphasizes the understanding of the social world through an examination of the
interpretation of that world by the key stakeholders (Bevir and Kedar, 2008). Bryman (2004, p.
14) generates that getting access to key stakeholders’ “common sense of thinking” for interpreting
actions and social world through key stakeholders’ point of view.

2.2. Research Samples

The researcher kept the field diaries for the last 6 years (since October 2008). 15 focus
group members (FGMSs) participated to the focus group interviews (FGIs). 67 EPs participated to
the in-depth interviews (I-Dls). FGMs were 3 teachers (Ts) from pre-primary to high school; 3
school administrators (SAs) from pre-primary, secondary school and industrial high school; 3
academicians (As) from various universities in NC; 3 executive members of the teachers’ trade
unions (TTUs), 3 people from the Ministry of National Education (MNE) (a chief inspector, a
general manager and an educational expert). EPs were 12 teachers teaching for the public schools,
12 SAs serving for the public schools, 12 As teaching in various universities in NC, 12 TTUs, 19
people from MNE (5 educational experts, 8 chief/inspectors and 6 vice/general principals from
the MNE). The participants of the study were chosen on purpose regarding their perceptions and
experiences in identifying the factors and frequency of identified factors impeding EPs in ITT in
NC.

2.3. Research Instrumentation

Field diaries by the researcher, FGIs with the educational experts and I-DIs with EPs were
carried out in order to identify the perceptions of EPs regarding factors and frequency of
identified factors contributing to impediments in ITT in NC. Throughout the process, data
analysis results of field diaries and interviews were compared and common points were regarded
as common impediments. Then, frequency of each impediment was identified.

Through field diaries, some impediments were identified. Semi-structured interview forms
for FGMs were produced and implemented to find out perceptions of FGMs regarding factors
contributing to common impediments (identified through field diaries and semi-structured
interviews) in ITT in NC. After analyzing the data, unstructured interview forms for identifying
perceptions of EPs regarding factors and then frequency of identified factors contributing to
impediments ITT in NC were implemented.

2.4. Procedures

Keeping field diaries were started from October-2008. FGIs were conducted from January-
May 2013. I-Dls were conducted from September-2013-to- March-2014. Data collection process
with FGMs lasted between 78 minutes to 89 minutes. Data collection process with EPs for
identifying perceptions of factors contributing impediments in ITT lasted between 79 minutes to
91 minutes. Data collection process with EPs for identifying perceptions of EPs regarding the
frequency of identified factors impeding EPs in ITT lasted between 56 minutes to 69 minutes.

Starting the process, transcribed field diaries were coded and some factors impeding EPs in
ITT in NC were found. Recorded initial data from FGMs were transcribed and then coded.
Perceptions of FGMs regarding factors contributing to impediments in ITT identified from the
initial data were discussed in the second meeting with FGMs. Then, recorded data were
transcribed and then coded. Perceptions of FGMs regarding common factors impeding EPs from
the field diaries and the FGIs were discussed at the final meeting with FGMs. Recorded data were
transcribed and then coded. Identified common factors impeding EPs in ITT were considered as
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the common factors impeding EPs in ITT through field diaries and FGIs. Then, EPs were
interviewed. Initial data collection from EPs yielded perceptions of EPs regarding factors
contributing to impediments in ITT in NC. Recorded data were transcribed and then coded.
Identified factors were discussed with EPs through second I-Dls. Recorded data were transcribed
and then coded. Common factors indicated through analyzing the data by the field diaries and
focus group interviews as well as by the unstructured interviews were identified. Third I-DIs were
applied to take the perceptions of EPs regarding common factors contributing to impediments in
ITT in NC. Recorded data were transcribed and then coded to finalize identification of
perceptions of EPs regarding common factors contributing to impediments in ITT in NC. Fourth
I-DIs were applied for identifying the perceptions of EPs regarding the frequency of these factors
contributing to impediments in ITT in NC.

2.5. Data Collection and Data Analysis

Data were collected qualitatively using interpretive approach. Data collection methods
included field diaries, semi-structured interviews and 1-Dls. Data collected through interpretive
approach were analyzed using content analysis method. Content analysis includes identifying,
coding, categorizing, classifying and labeling the main occurring themes in the data (Miles and
Huberman, 1994; Patton, 2002). Throughout the process, each participant of the study was
assigned an ID. Through content analysis, data were put into categories and then themes and sub-
themes were identified using the data by the researcher, FGMs and EPs. Categories, themes and
sub-themes were identified manual. The experts in the field of educational sciences reviewed the
research instruments and the data each time. Based on the reviewers’ comments, the ambiguous
and uncertain questions were redesigned and the complex/unclear items were re-worded for
enhancing content validity. Also, the ineffective and non-functioning questions were either
removed or re-shaped. Also, these experts face validated the questions. Internal validity was
managed through the member checks, the participatory/collaborative modes of research and the
researcher’s bias (Merriam, 1998). The dependability of the results obtained from the data using
the open-ended and semi-structured interview forms were provided through the use of the
techniques called the investigator’s position, triangulation and audit trial (Lincoln and Guba,
1985). For the current study, the-status-of-the-researcher (as a teacher and an educational
professional, researcher’s social position increased the possibility of reaching the most
appropriate participants), the-choice-of-informants (the researcher described the participants
clearly; therefore, any independent researcher might desire to replicate the study, could do it very
easily) and the-social-situations-and-conditions (the study was conducted in academic
environments and situation) were applied for managing the external reliability. Therefore, the
social situation and condition was fairly constant and uniform to the participants), the-analytic-
constructs-and-premises (main terms, constructs, definitions, units of analysis and premises were
delineated and their underlying assumptions were elaborated explicitly) and the-methods-of-data-
collection-and-analysis (data were collected using field diaries, semi-structured and I-Dls
methods and thematic interpretations were explored clearly) (Zohrabi, 2013). Also, types of
elaborating on internal reliability for the present study were using low inference descriptors (it is
difficult to observe factors contributing to impediments in ITT. Elaborated descriptions and
explanations by FGMs and EPs enhance the internal reliability and any independent
researchers/observer any time can observe and replicate these factors rather easily) and having
mechanically recorded data (the interviews were recorded and preserved. Any independent
researcher can easily implement the reanalysis or replication of the data) (Nunan, 1999).

3. FINDINGS

The findings were presented in three categories followed by the emerging themes. Before
category 1 and category 3, the related research question was given. The next section attempted to
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respond the following research question: What do EPs report about factors contributing to
impediments in ITT in NC?

3.1. Category 1: Common Factors by Field Diaries and Focus Group Interviews (FDaFGIs)

Factors contributing to impediments in ITT were identified through field diaries. Then,
common factors were identified using factors identified through field diaries and factors
identified through FGlIs. Therefore, category on common factors by FDaFGls was identified.
Among the category, there was a theme and 4 sub-themes were identified. Category on common
factors by FDaFGls yielded a theme on opportunities.

3.1.1. Theme 1: Opportunities

Theme on opportunities generated 4 sub-themes. Sub-themes on research opportunities in
ITT and at public schools, on communication and collaboration opportunities in ITT and public-
schools, on supervising opportunities at public-schools, and on academic mentorship system
opportunities in ITT and at public-schools were generated.

Nearly all of the participants agreed that issues regarding research opportunities generally
base from not being volunteer to take part in researches when come from other universities in NC
and not clear and open data to see what’s going on institutions in NC. Similarly, more than half
of the participants revealed that issues concerning supervising opportunities base from time
constraints in inspecting teachers/mentees, lack of interest in inspecting teachers due to good
relationships with teacher/s and lack of having enough number of inspections from each field in
NC. Also, nearly all of the participants believed that issues regarding communication and
collaboration opportunities base from strong feel of competition between universities in NC and
not giving contract when graduated from other universities in NC. In addition to this, most of the
participants revealed that issues concerning the mentoring system mostly base from lack of
understanding the role of mentors in NC, lack of clarity regarding the expectations of mentors
and academicians, time constrains in having academic mentorship system in public-schools in
NC, lack of training options in academic mentorship system in NC, lack of certainty regarding
assessment criteria in NC and not believing the fair choose among teachers to train for academic
mentorship system in NC.

3.2 Category 2: Common Factors by FDaFGIs and In-depth Interviews (FDaFGlIs and I-
Dls)

Common factors contributing to impediments in ITT were identified through FDaFGls.
Then, common factors were identified using factors identified through FDaFGls and factors
identified through I-Dls. Therefore, category called common factors by FDaFGls and I-1Ds was
identified. Among the category, there were 4 themes and 13 sub-themes were identified. Category
on common factors by FDaFGIs and I-DlIs generated themes on having not enough research to
support ITT among the universities in NC, lack of communication and collaboration between ITT
providers, lack of interest in inspecting teachers and mentees, and lack of academic mentorship
system in public-schools.

3.2.1. Theme 2: Having not Enough Research to Support ITT among the Universities
in NC

Theme on having not enough research to support ITT among the universities in NC
generated 2 sub-themes. Sub-themes on not being volunteered to take part in researches when
comes from other universities in NC and on not clear and open data to see what’s going on other
universities in NC were generated. Nearly all of the participants revealed that EPs mostly do not
lean to support researching activities regarding initial teacher training in NC. Participants mostly
emphasized that academicians need to teach only, but not provided enough researching time.
Upon appointed, none of the academicians was asked and supervised for producing research
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activities. Participants strongly suggested that academicians need to produce research activities,
supervised by the higher degree academicians regarding their field of study and should be given
grades every year. Participants emphasized that each academician should reach to bases points
every 5-year determined commonly by all the universities in NC. This kind of system would
support the progress of ITT in NC. Otherwise, the academician/s who could not contribute to
enough number of researching activities might undergo academician exchange system.
Participants believed that academician exchange system might give options academicians teach
less and conduct more research activities in other universities in NC (academicians from either
governmental, semi-governmental or private universities). Academician exchange system would
have benefits for academicians contributing to their ongoing professional development, devoting
more time to conduct research activities and being aware of what’s going on other universities
regarding their field of study. Similarly, teachers at public schools do not lean to take part in
research activities as they perceive it time consuming and they also do not lean to open their class
doors to research activities. Most of EPs agreed that especially public-school-teachers should
devote their time to take part in research activities and led research activities to take part in their
classes. Participants agreed that taking part in research activities and allowing research activities
to take part in their classes should be seen as part of professional expertise. Participants said that
once appointed by the Public Service Commission in NC, public-school-teachers generally teach
without contributing their ongoing professional development. They are not inspected and
supervised regularly. Their academic performance has never been important. Teachers who take
part in research activities felt de-motivated and stop taking part in research activities after some
time. Taking part in research activities mostly facilitate teachers contributing their ongoing
development; contribute to professional development of their colleagues and allow being aware
of recent teaching and learning activities/instructional technologies. Participants of this study
suggested that performance grading for public-teachers might be established. Performance
grading of the teachers might be supported systematically through identifying criteria on
performance grading system. They suggested criteria might be on teachers’ taking responsibility
of the students and colleagues/teachers, professional expertise, instructional management,
leadership and relationships with society, school, teachers and parents as well as on ongoing
professional development. Performance grading system for the public teachers might encourage
private school managements as well. This might bring communication and collaboration among
public and private school teachers as well as contribute positively to communication and
collaboration of public-school-teachers and academicians.

3.2.2. Theme 3: Lack of Communication and Collaboration between ITT Providers

Theme on lack of communication and collaboration between ITT providers in NC yielded 2
sub-themes. Sub-themes on strong feel of competition between universities in NC and on not
giving contract when graduated from other universities in NC were generated. More than half of
the participants revealed that there is a governmental, a semi-governmental and some private
universities in NC. They added that mostly, private universities have inclined to appoint graduates
of them; not graduates of other universities in NC. Governmental university graduates are directly
appointed as public-teachers (as primary and pre-primary teachers). Participants revealed that
governmental university graduates need to sit for the exams applied by the Public Service
Commission, but there is a reality that all of the governmental university graduates are hired by
only public-schools up-to-date. This gives rise to the strong competition among universities in
NC especially in terms of appointing graduates due to the fact that there are not enough positions
to appoint graduates, which decreases communication and collaboration, but increases strong
competition among universities in NC. To get full benefit from the academicians, most of the
participants suggested having an academician exchange program among universities in NC per
department allowing exchanging of university academic staff/academicians. This would facilitate
academic staff to access wide range of institutions of higher education in NC without necessity of
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negotiating and maintaining individual agreements and allow host institutions to conduct
academic staff orientations, offer opportunities to conduct research activities and develop
professional expertise to ensure that academicians develops themselves professionally.

3.2.3. Theme 4: Lack of Interest in Supervising Teachers

Theme on lack of interest in supervising teachers generated sub-themes on time constrains
in supervising teachers, on lack of interest due to good relationships with teachers and lack of
having enough number of inspectors from each field in NC.

Similarly, more than half of the participants said that due to the good relationships with the
chief/inspector, a public-school-teacher might not be supervised and inspected, which decreases
the development of those teachers. Also, nearly all of the participants revealed that
chief/inspectors are hired by the MNE under the Committee by National Education Monitoring,
Evaluation and Steering. Participants said that number of chief/inspectors has been decreasing
day-to-day in NC, which allows an inspector from the Domestic Science field may supervise and
inspect a guidance teacher. Participants revealed that number of inspectors from each field should
be increased. They also believed that there should be a performance grading system for the public
school teachers and chief/inspectors. Participants revealed that once performance grading system
has been established for public-school-teachers, chief/inspectors should also undergo
performance grading system. Teachers having improper total grades within 5 years, then they
should take intensive in-service teacher training courses on their deficit areas identified by the
chief/inspector. Participants believed that chief/inspectors might have good relationships with the
teachers, which might affect the inspection and supervision process of the teachers. Participants
strongly suggested that public-school-teachers, school administrators, general/vice manager of the
Committee by National Education Monitoring, Evaluation and Steering and by the vice/general
manager/s of department of primary school (if the inspector was a pre/primary school teacher) or
department of vocational and technical education and department of general secondary school
education (if the inspector was a secondary/high school teacher) should grade the
chief/inspectors. If the chief/inspectors have improper total grades within 5 years, then the
chief/inspector should have an option to go back to the teaching activity probably to the final
school the inspector was teaching and/or to become retired. Performance grading system for
public school teachers and chief/inspectors might be beneficial for the mentees to be raised
gualitatively at public-schools, teacher and chief/inspectors to contribute their professional
expertise.

3.2.4. Theme 5: Lack of Mentoring System in Public Schools

Theme on lack of mentoring system in public schools gave rise to sub-themes on lack of
understanding the role of mentors in NC, on lack of clarity regarding the expectations of mentors
and academicians in NC, on time constraints in having mentoring system in public-schools in NC,
on lack of training options in academic mentorship system in NC, on lack of certainty regarding
assessment criteria in NC and on not believing the fair choose among teachers to train for
academic mentorship system in NC.

Nearly all of the participants revealed that mentees at public schools are suggested to be
under control of the academicians from the university, teachers/mentors from the school and the
chief/inspector from the MNE. However, the cycle does not work in that order. Participants said
that when mentees are sent to public schools, they mostly suffer from having under the control of
experienced teachers. They may not get mentor help from any teacher. They do not even see any
chief/inspector. This brings mentees not to be raised fully. However, this kind of application may
bring public-school teachers to be supervised and inspected at a regular basis, mentees to be
raised fully and supervised by the chief/inspectors. Nearly all of the participants commented that
the objective of mentoring system and role of mentors at public-schools should for developing the
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teaching skills of mentees regarding especially classroom management, lesson planning,
school/class rules and adaptation to school life, teaching methods and techniques and recent
educational technologies. However, there is neither mentoring system established, nor training
options of mentorship in teaching and learning process of NC. Most of the participants agreed
understanding the role of the mentors in public schools, understanding the expectations of
mentors, academicians and assessment criteria to raise mentees at higher qualities, offering
training options for teachers regarding mentorship and believing that there should be fair choose
for academic mentorship should be established through a system. These factors may bring
especially public-teachers not being volunteered to accept the mentees to their classes, not sharing
teaching experiences with them, even not checking the lesson plan/s and/or teaching materials of
the mentees before the lesson and refusing to give effective and detailed feedback to them after
the teaching session. Most of the participants emphasized how managerial and political support
become advantageous for some EPs, but disadvantageous for EPs who do not in NC, where
equality among EPs is not even mentioned. Therefore, participants of the current study suggested
establishing academic mentorship system. This system requires a tricycle model by academicians,
public-school-teachers and chief/inspectors. This model may contribute to raise more qualified
mentees, contribute to professional development of public-school-teachers and academicians.

The following part deals with the next research question: What do EPs report about the
frequency of factors contributing to impediments in ITT in NC?

3.3. Category 3: Frequency of Factors Impeding EPs in ITT
3.3.1. Theme 6: Frequency of Factors

The findings obtained from the data collected from EPs for identifying perceptions of EPs
regarding frequency of factors contributing to impediments in ITT in NC were presented in this
section. A category called frequency of factors was identified. Among the category, 4 themes
were identified.

3.3.1.i. Theme 6a: Frequency of Factors on Researching in ITT

Perceptions of EPs regarding frequency of factors on researching in ITT can be seen in
Table 1.1.

Table 1.1: Theme 6a: Frequency of Factors on Researching in ITT

Name of Sub-themes Frequency of Sub-themes As Ts SAs TTU MNE Total
Always 17 15 13 13 16 74
Not being volunteer to Often 0 2 2 4 3 11
take part in researches Usually 0 0 0 0 0 0
when come from other Sometimes 0 0 0 0 0 0
universities in NC Never 0 0 0 0 0 0
Total 17 17 14 17 19 85
Always 13 15 11 16 12 74
Often 0 2 3 2 0 7
oLl g e s sy R T T —
institutions in NC Sometimes 0 0 0 0 0 0
Never 0 0 0 0 0 0
Total 13 17 14 18 12 81

Impediments on not being volunteered to take part in researches when come from other
universities in NC and not clear and open data to see what’s going on institutions in NC always
happen (each coded 74 times).
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3.3.1.ii. Theme 6b: Frequency of Factors on Supervising Teachers and Mentees at
Public-Schools

Perceptions of EPs regarding frequency of factors on supervising teachers and mentees at
public-schools can be seen in Table 1.2.

Table 1.2: Theme 6b: Frequency of Factors on Supervising Teachers and Mentees at Public-

Schools
Name of Sub-themes  Frequency of Sub-themes As Ts SAs TTU MNE Total
Always 0 0 0 0 0 0
Time constrains in Often 0 0 0 0 0 0
inspecting gsualtl_y (23 g 2 g 2 129
ometimes
teachers/mentees Never 13 13 14 15 15 71
Total 21 16 18 17 19 92
. . Always 0 0 0 0 0 0
Lack of interestin — ~gpen 4 1 5 15 2 27
Inspecting teachers  —¢ oy 14 19 10 7 15 66
due to good -
relationships with Sometimes 2 0 0 1 0 3
teacher/s Never 2 0 0 0 0 2
Total 22 20 15 23 17 98
Always 4 12 14 15 14 59
Lack of having Often 15 3 5 4 4 31
enough number of Usually 2 0 0 0 0 3
inspectors from each ~ Sometimes 0 0 0 0 0 0
field in NC Never 0 0 0 0 0 0
Total 21 15 19 19 18 93

Impediment on time constraints in inspecting teachers/mentees never happens (coded 71
times), whereas impediment on lack of interest in inspecting teachers due to good relationships
with teacher/s often happens (coded 66 times). On the other hand, impediment on lack of having
enough number of inspectors from each field in NC always happens (coded 59 times).

3.3.1.iii. Theme 6¢: Frequency of Factors on Communication and Collaboration in

ITT

Perceptions of EPs regarding frequency of factors on communication and collaboration in
ITT can be seen Table 1.3.

Table 1.3: Theme 6¢: Frequency of Factors on Communication and Collaboration in ITT

Name of Sub-themes Frequency of Sub-themes As Ts SAs TTU MNE Total
Always 13 15 12 14 14 69
Often 0 0 0 1 3 4
Strong feel of Usually 0 0 0 0 0 0
competition between -
universities in NC Sometimes 0 0 0 0 0 0
Never 0 0 0 0 0 0
Total 13 15 12 15 17 73
Always 5 2 3 0 1 11
Not giving contract Often 14 12 13 15 14 69
when graduated from Usually 0 0 0 0 0 0
other universities in Sometimes 0 3 0 0 0 3
NC Never 0 0 0 0 0 0
Total 19 17 16 15 15 83

Impediment on strong feel of competition between universities in NC always happens (coded 69
times) whereas impediment on not giving contract when graduated from other universities in NC
often happens (coded 69 times).
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3.3.1.iv. Theme 6d: Frequency of Factors on Academic Mentorship System

69

Perceptions of EPs regarding frequency of factors on mentoring system can be seen in

Table 1.4.
Table 1.4: Theme 6d: Frequency of Factors on Academic Mentorship System
Name of Sub-themes Frequency of Sub-themes ~ UTs Ts SAs TTU MNE Total
Always 16 15 14 16 16 78
Lack of understanding Often 0 4 5 2 3 14
the role of mentors in Usually 0 0 0 0 0 0
NC Sometimes 0 0 0 0 0 0]
Never 0 0 0 0 0 0
Total 16 19 19 18 19 92
. Always 15 11 11 14 12 63
Lack of clarity Often 0 10 9 8 9 47
regarding the Usually 0 4 4 0 0 8
expectations of mentors Sometimes 0 0 0 0 0 0
and academicians in
NC Never 0 0 0 0 0 0
Total 25 25 24 22 21 118
Table 1.4 (continued)
Always 0 0 0 0 0 0
Time constrains in Often 0 0 0 0 0 0
having academic Usually 0 0 0 0 0 0
mentorship system in Sometimes 0 4 8 2 9 23
public schools in NC Never 16 15 11 16 10 69
Total 16 19 19 18 19 92
Always 17 15 12 15 11 70
- . Often 2 4 5 2 1 14
Lack of training options Usuall 0 0 > 3 n 9
in academic mentorship Sometiymes 0 0 0 0 0 0
in NC Never 0 0 0 0 0 1
Total 19 19 19 20 16 94
Always 16 13 11 14 12 66
Lack of certainty 8]:5 :”y (3) g i’ g g 212
regarding assessment :
criteria in NC Sometimes 0 0 0 0 0 0
Never 0 0 0 0 0 0
Total 19 19 17 18 15 89
Always 12 0 2 1 0 16
Not believing the fair Ofteny 2 4 1 2 0 9
choose among teachers Usuall 0 10 13 11 0 34
to train for academic Sometiymes 0 0 0 0 0 0
mentorship system in
NC Never 0 0 0 0 15 15
Total 14 14 16 14 15 74

Impediments on lack of understanding the role of mentors in NC (coded 78 times); lack of
clarity regarding the expectations of mentors and academician in NC (coded 63 times); lack of
training options in academic mentorship system in NC (coded 70 times) and lack of certainty
regarding assessment criteria in NC (coded 66 times) always happen. Impediment on not
believing the fair choose among teachers to train for academic mentorship system usually
happens (coded 34 times) whereas impediment on time constrains in having academic mentorship

system in public schools in NC never happens (coded 69 times).

4. DISCUSSION and RESULTS

Due to the active role of the educational professionals play in teaching-learning process,
perceptions of EPs regarding factors contributing to impediments in ITT and frequency of these
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factors are identified in order to plan how to deal with them. Unidentified impeding factors
continue to impede educational professionals like a spider-network. Therefore, an unidentified
impeding factor builds on other unidentified impeding factors and impediments become like a
spiral.

Conducting researches in initial teacher training and classroom settings mostly contribute
to the professional development and professional expertise of teachers and mean to know very
well what is going on in the classroom settings by the academicians. Looy and Goegebeur (2007,
p. 107) suggested that such kind of approach builds “stronger ties between theory and practice in
initial training itself, and to a reinforcement of the knowledge basis in the teacher training
curriculum and the teaching profession”. Similarly, communication and collaboration are
indispensable part of each other. Bevins and Price (2014, p. 270) stated that whatever the goal for
the teachers, either part of a research or for professional development purposes, collaboration at
all means to reduce the gap between “theory and practice” but collaboration seems complex and
the level of the relationship should be fed by range of requirements.

This is similar for public-teachers in NC. They do not take any steps to collaborate with the
academicians because they consider the quality of the work/training, certificate/s provided, time
of the project/training and financial benefits they can get. Similarly, academicians should be
volunteered in taking part in researches, which also comes from academicians of other
universities in NC. Moran (2010, p. 177) found, “It is important to consider the impact of
research approach on the ability of trainees to become future producers of evidence as well as
effective and ethical practitioners”. Moran concluded that there should be approaches enabling
integration of theory and practice together including integration of research practice. Similarly,
mentees mostly like researching areas connected to their practice, experience and interests
(Stinckens, Elliott, and Leijssen, 2009; Moran, 2010). Academicians are strongly suggested
undergoing a system, called academicians exchange system to contribute their academic skills,
professional development and improve ITT. Similarly, public school teachers have strongly been
suggested undergoing a system, called performance grading system to improve their
performances and supply ongoing professional development.

Koski, Martikaineh, Burakoff, and Launonen (2010, p. 279), after interviews with key staff
members regarding identifying the insights gained during participation in the Finnish
communication training program, found that staff members should be given more opportunities to
gain more practices on communication and opinions regarding the actions performed during
communication training should be explored. Similarly, academicians undergoing academicians
exchange system would facilitate improving communication and collaboration among them.

Also, supervisions and inspections of public-school-teachers in NC are not at regular bases.
In NC, teachers who have completed their internship period after 2 years still need to be observed
and supervised by an inspector. However, inspectors do not observe the teachers at regular bases
and an inspector on English language teaching, for instance, generally inspects teachers of other
languages due to lack of inspectors in the specified field. The inspector may not even know the
language used in the class at the time of inspection. This shows that inspectors do their
inspections at overall bases and mostly use their judgments. Purpose of inspection is to “help
schools contribute more effectively to... achievement” (Sergiovanni and Starratt, 2007, p. 3). It
was found, “principals’ and teachers’ perceptions of school quality were highly stable.... The
results showed that school inspections had a comparatively low impact on the aspects of school
quality measured...” (Gaertner, Wurster, and Pant, 2013, p. 1). Performance grading system for
the public-school-teachers and performance grading system for chief/inspectors are suggested as a
necessity to contribute professional development and professional expertise of teachers and of
chief/inspectors.
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Teachers need to be tolerant/authoritative in the classroom to make students feel better
(Petegem, Creemers, Aelterman, and Rosseel, 2008, p. 451). Looking at the relationship between
mentees and public-school-teachers, it is necessary to be tolerant/authoritative in the classroom
because mentees desire to feel better while observing/teaching in the class. Cain (2009) suggested
that a teacher who acted as a mentor at the same time could develop themselves in terms of
constructing an extensive range of thinking, managing their comprehension of their own practice
and managing research literature. Findings of a study aiming at identifying and examining key
factors of the failure of school-based mentoring to realize its full potential, implied that in order to
clarify the meaning and purpose of mentoring, appropriate training of mentors of beginning
teachers should be made (Hobson and Malderez, 2013). Alhlja and Fresko (2014, p. 162) found,
“mentor selection, gender, and school leave” were the key factors in estimating the function of
mentors and in perceiving mentoring system. Hudson (2013, p. 771) discovered that mentoring
plays a key role in “professional development and led towards enhancing communication skills,
developing leadership roles (problem-solving and building capacity) and advancing pedagogical
knowledge”. Similarly, Ilgan (2012, p. 65) suggested mentorship and its practical application as
one of the elements of professional development. Absence of mentoring has been found one of
the impediments in reforming the identities of African immigrant teachers in South African
schools (Vandeyar, Vandeyar, and Elufisan, 2014). Absence of mentoring for public-school-
teachers is an existing strategy in NC. Academic mentorship has been suggested for public-
school-teachers in NC. Mlis (2001, p. 23) defined academic mentorship system as one of the
strategies of professional development of educational professionals “to take advantage of the
skills and expertise of the senior members for professional growth”. Academic mentorship system
is one of the deficient strategies faced by academicians, public-school-teachers and mentees.
During mentees’ teaching and learning experience at public-schools, their expertise should be
facilitated by the school-based-mentors. However, teachers of public-schools are not trained as
mentors and they are not getting paid for the extra work they do. When they are asked to facilitate
the mentees, they cannot do it properly due to their lack of skills on active mentorship strategy.
Chief/inspectors should also inspect/supervise mentees at schools besides teacher
inspection/supervision. However, such kind of system has not been established. This yields
mentees not to be trained properly at public-schools in NC. Therefore, tricycle contribution by
academicians, public-school-teachers and chief/inspectors has been a necessity for having a
qualified mentee raising system.

1. Identifying factors contributing to impediments and frequency of identified factors revealed
significant conclusions. Increasing the level of relationship between academicians and public-
school-teachers in terms of communication and collaboration on joint projects and academic
trainings by taking into consideration what teachers consider for their part facilitates
communication and collaboration among them.

2. Training public-school-teachers as active mentors and highly qualified mentees-training at
public-schools should be seen as advantageous. Academic mentorship includes training of
mentees enrolled during their internship period at public-schools and training of public-
school-teachers as mentors. It also includes inspection/supervision of teachers and mentees by
chief/inspectors at regular bases. This kind of mutual combination may generate the
interaction of the active mentorship strategy and a tricycle model to train mentees, public-
school-teachers and academicians accordingly.

3. Establishing performance-grading-system both for teachers and chief/inspectors can improve
their professional development and expertise a lot.
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Uzun Ozet

Egitim profesyonelleri denilince, okul yoneticileri, 6gretmenler, 6gretmen sendikalarina secilmis
yonetim kurulu iiyeleri, akademisyenler ve Milli Egitim Bakanlig1 egitim uzmanlar1 ve bas/miifettisler akla
gelmektedir. Egitim profesyonelleri 6gretmen egitiminde ¢ogu zaman engellerle karsilagsmaktadirlar. Bu
caligmada, KKTC egitim sisteminde egitim profesyonellerinin 6gretmen egitiminde karsilastiklar: engellere
neden olan faktorlerin ve bu faktorlerin sikliklarina iliskin egitim profesyonellerinin algilarinin
incelenmesini hedeflenmektedir. Arastirmada, nitel yaklasimin yorumlama yontemi kullanilmistir. Ayrica,
bu ¢alismada, olgubilim (fenomenoloji / phenomology) deseni kullamilmistir. Olgubilim deseni, farkinda
oldugumuz ancak derinlemesine ve ayrintili bir anlayisa sahip olmadigimiz olgulara odaklanarak bize
timiiyle yabanci olmayan, fakat tam anlamini kavrayamadigimiz olgulart aragtirmay1 amaglayan ¢aligmalar
icin uygun bir arastirma ortami olusturmaktadir. Olgubilim ¢aligmalarinda, genel olarak bir olguya iliskin
bireysel algilarin ortaya ¢ikarilmasi ve yorumlanmasi amaglanmaktadir. Elde edilecek veriler 1s18inda, ilgili
profesyoneller KKTC’de yer alan devlet okullarinda ortak arastirma stratejileri, verimli iletisim ve isbirligi
yollarin1 olusturabilecekler, &gretmenlerin ve Ogretmen adaylarinin denetlenmesini ve mentorlikk
sisteminde etkin rol iistlenmelerini saglayabileceklerdir.

Bu calismanin amaci, egitim profesyonlerinin, 6gretmen egitiminde karsilagtiklar1 engellere neden
olan faktorleri ve bu faktorlerin sikliklarina iligkin algilarini belirlemektir. Bu amagla, aragtirmacinin Ekim
2008 yilindan itibaren tuttugu alan giinliikleri, bu ¢alisma icin 6zellikle olusturulan yar1 yapilandirilmis ve
yapilandirilmamig gériisme formlari araciligiyla veri toplanmasi yoluna gidilmistir. Aragtirmacinin tuttugu
giinliikler analiz edilerek belirlenen faktorler, yar1 yapilandirilmis goriisme formu kullanilarak odak grup
goriigmesi igin olusturulan egitim uzmanlarindan olusan gruba sorulmustur. Belirlenen faktorlerin ortak
olanlar1 alinmig ve odak grup goriismeleri araciligiyla egitim uzmanlariyla tekrar giiriigiilmiistiir. Alan
giinliikleri ile yar1 yapilandirilmis goriisme formu (AGveYYGF) araciligiyla belirlenen faktorler, ortak
engeller olarak anilmistir. AGvYYGF ile belirlenen ortak engeller, yapilandirilmamig goriisme formu
araciligiyla, derinlemesine gorlismeler yapilarak egitim profesyonellerinin goriisiine sunulmustur. Ortak
engeller iizerine yapilan derinlemesine goriismeler sonucunda, kiiltiirel bakis acistyla egitim
profesyonellerinin, 6gretmen egitiminde karsilastiklari engellere neden olan faktorlere iliskin algilar
belirlenmistir. Ortak engeller tiizerine en son yapilan derinlemesine goriismeler de ise, egitim
profesyonellerinin 6gretmen egitiminde karsilastiklar1 engellere neden olan faktorlerin sikligina iliskin
algilar1 belirlenmistir.

Arastirmaya, odak grup goriismeleri icin 15 egitim uzmani ve derinlemesine goriismeler i¢in 67
egitim profesyoneli katilmustir. Egitim uzmanlari; 3 devlet okulu 6gretmeni, 3 devlet okulu yoneticisi,
KKTC iiniversitelerinde gorev yapan egitim bilimleri alaninda doktora sahibi olan 3 akademisyen, 3
sendika yonetimi iiyesi, 1 bakanlik miidiirii, 1 bag/miifettis ve 1 egitim uzmam olmak tizere 3 Milli Egitim
Bakanlig1 iiyesinden olusmaktadir. Egitim profesyonelleri ise, 12 devlet okulu 6gretmeni, 12 devlet okulu
miidiirii, KKTC tiniversitelerinde gorevli egitim bilimleri alaninda doktora sahibi olan 12 akademisyen,
ogretmen sendikalarina bagli yonetim kurulu iyelerinden 12 kisi, 5 egitim uzmani, 8 bas/miifettis ve 6
bakanlik miidiir/yardimcisindan olugmaktadir. Egitim uzmanlari ve egitim profesyonelleri, amagl 6rneklem
yontemiyle secilmistir. Nitel veriler igerik analizi yontemiyle katagorize edilerek temalara ayrilmistir. Alan
glinliikleri, odak grup goriismeleri ve derinlemesine goriismelerden elde edilen veriler nitel analiz
yonteminde uzman egitim bilimleri alaninda doktora sahibi 6gretim iiyeleri tarafindan farkli zamanlarda
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bir¢ok kez okunup, her defasinda elde kodlama tiirii temel alinarak kategori ve temalar olusturulmustur.
Ogretmen egitiminde egitim profesyonellerini engelleyen engellere neden olan faktorler ve bu faktorlerin
sikliklarina iliskin goriisler, temalara ayrilip arastirmaci tarafindan karsilikli saglama teknigi kullanilarak
teyid edilmistir.

Alan giinliikleri ve odak grup goriismeleri (AGvOGG) sonucu belirlenen ortak faktorler, kategori 1’1
olusturmaktadir. Kategori 1, firsatlar temas1 ve 4 alt tema seklinde belirlenmistir. Alt temalar sunlardir: 1.)
Ogretmen egitiminde ve devlet okullarinda arastirma firsatlari, 2.) Ogretmen egitiminde ve devlet
okullarinda iletisim ve isbirligi firsatlari, 3.) Devlet okullarinda denetleme firsatlari ve dgretmen egitiminde
ve 4) Devlet okullarinda akademik mentorliik firsatlaridir.

AGVOGG ile egitim profesyonelleri ile yapilan derinlemesine goriigmeler sonucu belirlenen
engellere neden olan faktorler ise kategori 2’yi olugturmaktadir. Kategori 2’nin alt temalar1 sunlardir: 1.)
Kuzey Kibrista dgretmen egitimini destekleyen arastirmalara yeterince destek verilmemesi, 2.) Ogretmen
egitimini saglayanlar arasinda yeterince iletisim ve igbirligi saglanamamasi, 3.) Ogretmenlerin denetimine
yeterince onem verilmemesi ve 4.) Devlet okullarinda mentorliik sisteminin olmamasi seklindedir. S6z
konusu temalar ise 13 alt temaya ayrilmstir.

Egitim profesyonellerinin 6gretmen egitiminde karsilastiklari engellerin sikligina iligkin egitim
profesyonellerinin algilar1 kategori 3’ii olusturmaktadir. Kategori 3’tin alt temalart sunlardir: 1.)
Aragtirmaya iliskin faktorlerin sikligi, 2.) Ogretmenlerin ve Ogretmen adaylarinin devlet okullarinda
denetimine iliskin faktorlerin sikligi, 3.) Iletisim ve isbirligine iliskin faktorlerin siklig1 ve 4.) Mentérliik
sistemine iliskin faktorlerin sikligidir.

Sonug olarak, bu aragtirma egitim profesyonellerine sunulan firsatlar, aragtima olanaklari, iletisim ve
isbirligi, 6gretmenlerin ve 6gretmen adaylarinin denetimi ve mentorliik sistemi ile belirlenen bu faktorlerin
sikliklarina iligkin detayl veriler sunmaktadir. Bu aragtirma, 6gretmen egitiminde egitim profesyonellerinin
kargilastiklar1 engellere neden olan faktorlerin ve bu faktorlerin sikliklarina iligkin algilarin belirlenmesi
acisindan Onemli bir yaklagim ortaya koymustur. Bu yaklasim, egitim profesyonellerinin aragtirma
olanaklarinin gelistirilmesi, egitim profesyonelleri arasinda etkili iletisim ve isbirligi olanaklarinin
artirtlmasi, 6gretmen egitiminin ve denetim sisteminin gelistirilmesi, devlet okullarinda mentorlik
sisteminin olusturulmasinda ve mentérlikk sisteminin Ggretmen-akademisyen-denetmen {iglemini igine
alacak sekilde diizenlenmesi ve akademik mentorliikk sisteminin benimsenmesine daha genis bir agidan
bakma firsati yarattigini ortaya koymustur.
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